
 

 

 

 
 
 
 
 
 
 
 
 
 

Australian Curriculum: 

Health and Physical Education 

Years 7 - 8 unit overview 
 
 
 
 

 
An initiative of 

 
 

  



2 | Years 7–8 unit overview Australian Curriculum: Health and Physical Education 

 

Partners 

 

 

 

 

 

 
 
 
 
 
 
 
 
 

 
 

 
 
 
 
 
 
 
 
 
These resources are funded by the Motor Accident Insurance Commission (MAIC).  
 

We would also like to acknowledge Griffith University’s School of Human Services as research partners in the MAIC funded SEAT Evaluation 
Project 2013, which has informed the development of these tools. 

 

  



SEAT Community Safety Program 2015    |    3 

Years 7–8 unit overview  

Source: Australian Curriculum, Assessment and Reporting Authority (ACARA), Australian Curriculum, version 6.0, Tuesday, 18 February 2014:  

Health and Physical Education for Foundation–10: www.australiancurriculum.edu.au/healthandphysicaleducation  

Provider Unit title Duration of unit 

Spinal Life Australia Causes and consequences 5 weeks 

Unit outline 

Students in lower secondary are growing quickly and are enthusiastic 
about challenging themselves.  

In this context it is important that they develop an understanding of the 
causes and consequences of spinal cord injury.  

To achieve this understanding, students will investigate and identify the 
concept of spinal safety, decision-making in terms of risk and reward, and 
appropriate strategies for preventing potential spinal cord injuries in a 
variety of environments, and also how to seek help if required. 

Students will plan, prepare and present an exhibit that focuses on keeping 
themselves and others safe. Each student will present their materials to an 
audience. 

This module hopes to skill students to make smart decisions for 
themselves and others in environments that might cause spinal cord injury. 

Understanding • My spine, my responsibility 

• Causes and prevalence 

• Risks and rewards 

• Peer pressure and safety 

• Social and emotional consequences for the injured person 

• Consequences for the family of the injured person 

• Seeking help to keep others safe 

• Seeking help when you/others are injured 

• Strategies that promote health and safety 

• Practices, behaviours and resources that enhance health and 
safety in the community 

• Practices, behaviours and resources that enhance health and 
safety in school 

Planning • Plan and prepare an exhibit — ‘Spinal cord safety: Keeping 
ourselves and others safe’ 

• Create a safety poster 

SEAT 

A visit from the SEAT program might be used as: 

• A stimulus to precede this unit 

• Part of the “Seeking help” activities within the unit (see p. 11) or as a 
culminating activity. 

Acting • Present your exhibit 

Reflecting 

 

• What did I learn? 

• How did I learn? 

http://www.australiancurriculum.edu.au/healthandphysicaleducation
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Identify curriculum 

Content descriptions to be taught General capabilities and cross-curriculum priorities 

 Personal, social and community health 

Being healthy, safe and active 

8.3a Practise and apply strategies to seek help for themselves or others 

• Strategies to seek help: 

• In a variety of environments — home, park, school, train, bus etc. 

• When alone and with others 

• That is verbal and non-verbal. 

 Literacy 

• Plan, research, rehearse and deliver presentations on learning area topics, 
sequencing selected content and multimodal elements for accuracy and 
their impact on the audience 

 ICT capability 

• Locate, retrieve or generate information using search facilities and organise 
information in meaningful ways 

 Critical and creative thinking 

• Justify reasons for decisions when transferring information to similar and 
different contexts 

 Personal and social capability 

• Assess individual and group decision-making processes in challenging 
situations 

8.3b Investigate and select strategies to promote health, safety and 

wellbeing 

• Investigate strategies to promote safety: 

• Using variables such as time, prevalence of danger, etc. to select 
strategies 

• Through conversations with safety experts 

• That are related to a variety of environments 

8.6 Plan and use health practices, behaviours and resources to enhance the 

health, safety and wellbeing of their communities 

• Health practices, behaviours, resources: 

• Related to spinal safety of themselves and others in various 
environments within the community 

  

http://www.australiancurriculum.edu.au/glossary/popup?a=F10AS&t=Locate
http://www.australiancurriculum.edu.au/glossary/popup?a=F10AS&t=Organise
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Achievement Standard | Years 7 and 8 | Health and Physical Education 

In this unit, assessment of student learning aligns to the following highlighted components of the Achievement Standard. 

By the end of Year 8, students investigate strategies and resources to manage changes and transitions and their impact on identities. Students evaluate the impact 
of relationships and respecting diversity on wellbeing. They analyse factors that influence emotional responses. They investigate and use strategies and practices 
that enhance their own and others’ health and wellbeing. They investigate and apply movement concepts and strategies to achieve movement and fitness 
outcomes. They examine the cultural and historical significance of physical activities and examine how connecting to the environment can enhance health and 
wellbeing. 

Students apply personal and social skills to establish and maintain respectful relationships and promote fair play and inclusivity. They demonstrate skills to make 
informed decisions and propose and implement actions that promote their own and other’s health, safety and wellbeing. Students demonstrate control and 
accuracy when performing specialised movement skills. They apply and refine movement concepts and strategies to different movement situations. They apply the 
elements of movement to compose and perform movement sequences. 

 

Relevant prior curriculum Curriculum working towards 

• Concepts of personal safety 

• Concept of ‘skeleton’ and basic understanding of its parts and function, 
specifically the spine. 

• In-depth understanding of personal safety in a range of situations related to the lives 
of students of this age. 

Links to other learning areas 

• Science – parts of the body 

Acknowledgements 

Content descriptors, achievement standards and general capabilities are extracts from the Australian Curriculum. These are subject to copyright under the Copyright 

Act 1968 and are owned by the Australian Curriculum, Assessment and Reporting Authority (ACARA) [2014]. 

Disclaimer: ACARA neither endorses nor verifies the accuracy of the information provided and accepts no responsibility for incomplete or inaccurate information. In 
particular, ACARA does not endorse or verify that: 

• The content descriptions are solely for a particular year and subject; 

• All the content descriptions for that year and subject have been used; and 

• The author's material aligns with the Australian Curriculum content descriptions for the relevant year and subject. 

You can find the unaltered and most up-to-date version of this material at: www.australiancurriculum.edu.au  

This material is reproduced with the permission of ACARA. 
 

 

 

 

 

http://www.australiancurriculum.edu.au/
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Assessment Making judgments 

Describe the assessment Assessment date  

 

Appendix H: Guide to making judgments 

Written and oral evidence 

No formal assessment is included.  

The student journal, exhibit and presentation provide opportunities to capture the 

knowledge of individual students in relation to whether they can:  

• Practise and apply strategies to seek help for themselves and others in relation to 
spinal cord injury 

• Investigate and select strategies to promote spinal safety and wellbeing 

• Plan and use health practices, behaviours and resources to enhance safety. 

The student presentations also provide individualised opportunities to assess student 

understanding of the content descriptions. 

Teachers should supplement this with their own conversations with individual students, 

especially where students’ written or oral abilities might be a barrier to their revealing their 

knowledge effectively. 

 

Formative assessment will 
occur during the planning, 
acting and reflecting phases 
of this unit. 

 

Adjustments for needs of learners 

Section 6 of the Disability Standards for Education (the Standards for Curriculum Development, Accreditation and Delivery) state that education providers, including 
class teachers, must take reasonable steps to ensure a course/program is designed to allow any student to participate and experience success in learning.  

The Disability Standards for Education 2005 (Cwlth) is available at: www.ag.gov.au  
Select (>) ‘Rights and protection’ from the menu bar across the top; then in the panel on left >Human rights and anti-discrimination > Disability standards for education. 

Supporting inclusive practice 

All students should be fully involved in learning activities, and activities should be adjusted or modified as necessary to incorporate, where possible and appropriate, the 
involvement of students with disabilities. There are a number of strategies for catering for students with disabilities; a key component of these strategies is to be 
sensitive to their feelings and aware of their needs. These strategies apply equally to students with siblings or parents with disabilities.  

Remind students to respectfully consider their attitudes and behaviour during discussions and in situations that refer to students in class and other people: 

• Who use wheelchairs 

• With visual or auditory impairment 

• Who are non-English-speaking etc. 
  

http://www.ag.gov.au/
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Teaching and learning Supportive learning environment 

Understanding phase 

During this phase students are explicitly taught the content and concepts in the content descriptions.  

The ‘Teaching considerations’ column in the table below lists suggested adjustments to be made to cater for needs of learners. 

Understanding phase Teaching considerations Resources 

My spine, my responsibility 

▪ Discuss the spine in the human skeleton. Ask students to feel the spine 
of a partner.  
Use this YouTube video to stimulate initial discussion — Anatomy of the 
spinal cord and how it works: www.youtube.com/watch?v=zxpb1-okVig   

Students label parts of the skeleton, specifically the spine, using  

Appendix A: The human skeleton 

. Students may write notes from the video on the bottom of the sheet. 

Focus questions could include:  

– Why is your spine important? 

– What sort of activities can damage a person’s spine? 

▪ Students write in their journal a response to the question, ‘Is my spine my 
responsibility?’ Encourage students to provide both ‘Yes’ and ‘No’ 
responses that can be used to generate discussion — for example: 

– A ‘Yes’ response might be, “I must look after my spine because it is 
part of my body, and I want to be healthy”. 

– A ‘No’ response might be, “I can’t always be responsible for my spine 
when I play sport because there are others who could accidentally hurt 
me”. 

 

 

• Provide visual materials, 
including a skeleton if possible, 
to show the spine. 

• Focus students on the types of 
injuries that can occur, 
including back, neck and 
spinal cord injuries. 

 

• YouTube video — Anatomy of the spinal 
cord and how it works:  
www.youtube.com/watch?v=zxpb1-okVig  

•  

• Appendix A: The human skeleton 

•  

• Student journal 

http://www.youtube.com/watch?v=zxpb1-okVig
http://www.youtube.com/watch?v=zxpb1-okVig


8 | Years 7–8 unit overview Australian Curriculum: Health and Physical Education 

Understanding phase Teaching considerations Resources 

Causes and prevalence 

▪ Students identify possible causes of spinal cord injury. Encourage 
students to think of different types of environments and activities within 
those environments. 

▪ Students read the Facts & statistics webpage on the Spinal Injuries 
Australia website: www.spinal.com.au/information/facts-statistics/  

They identify and record in their journal: 

– How many spinal cord injuries are sustained each year 

– The age groups of people most likely to have an injury 

– Which gender is most likely to have an injury 

– The main causes of injuries. 

Focus questions could include:  

– Why do you think so many people receive spinal cord injuries each 
year? 

– Why are younger people (< 35) more likely to receive these types of 
injuries? 

– Why are males more at risk? 

– What other causes might lead to spinal cord injury? 

Students record their learning and reflections in their journal. 

 

 

• Environments — land, water, 
snow 

 

• Consider images (print or online) of various 
environments to stimulate discussion. 

• Facts & statistics web page: 
www.spinal.com.au/information/facts-
statistics/ 

• Student journal 

file:///C:/Users/Michael/Documents/DATA/Clients/Swan-Ken_Spinal%20Injuries%20Australia/2014/Current_Working_files/www.spinal.com.au/information/facts-statistics/
http://www.spinal.com.au/information/facts-statistics/
http://www.spinal.com.au/information/facts-statistics/
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Understanding phase Teaching considerations Resources 

Risks and rewards 

▪ Students discuss the concept of risk and reward decision-making. 

▪ Students view the images in Appendix B: Risk and reward (this is in two 
parts) and classify activities as high, medium, low, or no risk.  
Discuss why there might be differences in opinion related to each activity. 

For each activity, ask students to consider: 

– The types of rewards that people receive from these activities — e.g. 
personal satisfaction, peer recognition, increased ‘status’ 

– Why people make ‘unsafe’ decisions 

– What determines that a decision is unsafe? 

Focus questions could include:  

– Why would a child jump off a roof? What is the benefit (reward)? What 
is the risk? 

– Why would a person dive head-first into the surf or a pond? What is the 
benefit (reward)? What is the risk? 

– Does the level of risk change for different people? Is it okay for one 
person to jump off a roof and not another? Why? 

Students write in their journal what they have learned from these 
discussions. 

 

• Risk – definition of risk will be 
different for different people 

• Rewards — in this context this 
is not about financial or 
tokenistic rewards; it is more 
likely to be in the form of 
social rewards 

 

 

• Appendix B: Risk and reward 

• Student journal 
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Understanding phase Teaching considerations Resources 

Peer pressure and safety 

▪ Students identify the advantages and disadvantages of peer pressure — 
for example, an advantage is that peers can often encourage a student to 
try something new. A disadvantage can also be that a student is 
encouraged to try something that is dangerous or risky.  
Students discuss what peer pressure can look like, feel like, sound like.  

Focus questions could include:  

– What is peer pressure? 

– How can peer pressure be a good thing? (An advantage) 

– How can peer pressure be a bad thing? (A disadvantage) 

– Give an example of a peer pressure scenario that relates to spinal 
safety. 

Students record their learning and reflections in their journal. 

 

• Encourage students to share 
examples of both good and 
bad peer pressure.  
(It is preferable that students 
do not name people within the 
school community if the 
examples are ‘bad’). 

 

 

• Appendix C: Peer pressure and safety 

• Student journal 

Social and emotional consequences for the injured person  

▪ Students discuss the social and emotional consequences that might 
affect a person who suffers a spinal injury. Ask students to consider how 
the different levels of physical injury might result in different levels of 
social and emotional consequences. Record the potential social and 
emotional consequences on chart paper for continued consideration. 

Focus questions could include:  

– What are the social consequences for a person with a spinal injury? 
Could this change depending on the level of injury? 

– What are the emotional consequences for a person with a spinal 
injury? Could this change depending on the level of injury?  

– Do you think these consequences diminish with time? Why? 

Students record their learning and reflections in their journal. 

 

• Viewing appropriate YouTube 
video will provide further 
encouragement for students to 
prompt discussion. 

• SEAT presenters also have 
links to videos that 
demonstrate the 
consequences of spinal cord 
injuries. 

 

 

• The following YouTube videos should be 
considered when implementing this activity. 
Teachers are asked to view these videos 
before showing to students, to ensure 
appropriateness. 

– Spinal Injuries Australia, Peer Support 
team — Sharing the Lived Experience: 
https://www.youtube.com/watch?v=vdm
E2WV1fkw#t=55  

– Coping with spinal cord injury: 
https://www.youtube.com/watch?v=M7
OJ-RIfRoM 

– Spinal cord injury: Cause, effects and 
classifications: 
www.youtube.com/watch?v=ibrZzDZb-
PU 

• Student journal 

https://www.youtube.com/watch?v=M7OJ-RIfRoM
https://www.youtube.com/watch?v=M7OJ-RIfRoM
http://www.youtube.com/watch?v=ibrZzDZb-PU
http://www.youtube.com/watch?v=ibrZzDZb-PU
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Understanding phase Teaching considerations Resources 

Consequences for the family of the injured person 

▪ Students consider the social and emotional consequences that might 
affect the family of a person who has sustained a spinal cord injury. Ask 
students to consider how the different levels of physical injury might 
result in different levels of social and emotional consequence, and how 
the age of the injured person might also influence social and emotional 
consequences. 

Focus questions could include:  

– If you had a spinal cord injury, how would a parent/carer or sibling 
have to support you from now on? 

– What might be some of the jobs they would have to do to care for you 
from now on? 

Students record their learning and reflections in their journal. 

 

• SEAT presenters will be able 
to support this activity. 

• If a SEAT presenter is 
unavailable, consider inviting 
a parent, caregiver or 
community member who has 
a sibling or parent/caregiver 
with a spinal cord injury to talk 
about the consequences and 
challenges for family 
members in that situation. 

 

• Student journal 

• Note: There are many YouTube videos 
available on this topic.  

Seeking help to keep others safe 

▪ Students, in groups, discuss the challenges and options of persuading 
peers not to do potentially dangerous activities — e.g. jumping into rivers, 
riding bicycles without helmets.  
Each group identifies the challenges and then some options or strategies 
for dealing with those challenges.  
Give each group a different environment to consider — e.g. in or on a 
mode of transport; in and around water; in and around the home.  

Students practise these options and sequences using role play. 

Students record their learning and reflections in their journal. 

 

• Students might wish to share 
personal experiences but 
should not include the names 
of peers. 

 

• Student journal 
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Understanding phase Teaching considerations Resources 

Seeking help when others are injured 

▪ Invite a doctor, ambulance officer, surf lifesaver or first aid instructor to 
the school. Students question the guest on appropriate actions and 
behaviours when offering first support to a person with a possible spinal 
cord injury. 

Discuss the options and sequence of priorities when helping an injured 
person in a variety of scenarios that relate to vehicle accidents, falls, 
water activities etc. 

Students practise these options and sequences using role play. 

Students record their learning and reflections in their journal. 

 

• Students might wish to share 
personal experiences but 
should not include the names 
of peers. 

 

• Guest speakers 

• Student journal 

Seeking help when you are injured 

▪ Invite a doctor, ambulance officer, surf lifesaver or first aid instructor to 
the school. Students question the guest on appropriate actions and 
behaviours if you were injured. 

Students discuss the options and sequence of priorities they would have 
to consider if they thought it possible they had a spine injury, in situations 
where they were alone, and again with a friend.  

What would you do if you believed you / a friend / had injured your  / their 
/ spine in these situations: 

– You / a friend / were in a motor vehicle accident and you were the only 
one conscious 

– You / a friend / had fallen off a ladder 

– You / a friend / were in a swimming pool or in the surf. 

Students record their learning and reflections in their journal. 

  

• Guest speakers 

• Student journal 
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Understanding phase Teaching considerations Resources 

Strategies that promote health and safety 

▪ Students, in groups, discuss the personal and group strategies (including 
rules) that could be put in place in different environments to limit the 
potential for spinal cord injury.  

Encourage students to consider the rights of people to make choices 
about their participation in activities, including potentially dangerous 
activities, and how those rights must be balanced with the rights of 
others, community expectations, the law, and personal consequences. 

Students record the strategies they discussed and personal reflections in 
their journal. 

 

• Focus environments could 
include:  

– Sporting fields 

– Playgrounds 

– Bus, train, car, motorbike 
and bicycle transportation  

– Home and public pools 

– The beach 

– Around the house. 

 

• Student journal 

Practices, behaviours and resources that enhance health and safety in 

the community 

▪ Invite SEAT presenters, community safety officers, road safety officers, 
park rangers, surf lifesavers etc. to share the practices, behaviours and 
resources they use in their work to keep themselves and others safe. 

Students discuss and ask questions to clarify understanding. 

Focus questions could include:  

– What practices, behaviours and resources do you use to keep safe, 
especially in relation to spinal safety? 

– Why do you use these practices, behaviours and resources? How do 
use them? When do use them? 

 
 

• Student journal 
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Understanding phase Teaching considerations Resources 

Practices, behaviours and resources that enhance health and safety in 

school 

▪ Invite the principal, physical education teacher, grounds staff etc. to 
share the practices, behaviours and resources they use in their work to 
keep themselves and others safe. 

Students discuss and ask questions to clarify understanding. 

Focus questions could include:  

– What practices, behaviours and resources do you use to keep safe, 
especially in relation to spinal safety? 

– Why do you use these practices, behaviours and resources? How? 
When? 

Students record the strategies they discussed and personal reflections in 
their journal. 

 

• Develop questions with 
students prior to attendance of 
guest speaker/s. 

 

• Guest speakers 

• Student journal 
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Planning phase 

During the planning phase students plan the implementation of a task based on the learning that occurred during the ‘understanding’ phase. This phase also includes 

explicit teaching related to the skills and processes required of the content description. 

Planning phase Teaching considerations Resources 

Plan and prepare an exhibit – ‘Spinal cord Safety: Keeping 

ourselves and others safe’ 

Students working individually prepare an exhibit on ‘Spinal cord safety 

— Keeping ourselves and other safe’. The exhibit must include the 

following: 

▪ One situation that is potentially unsafe for children of this age group, 
in this community 

▪ An explanation of why this situation might be dangerous 

▪ A description of an activity that could lead to spinal cord injury in this 
situation 

▪ How peer pressure can help or harm a peer’s decision-making in 
this situation 

▪ The risks and rewards for a student in this situation, and how 
potential risk could be minimised 

▪ The personal physical and social consequences for a student who 
damaged their C (neck) or L (lumbar, i.e. lower back) vertebrae and 
spinal cord 

▪ The potential consequences for family members of that student 

▪ The potential impact on the future of a student with a C or L level 
spinal cord injury 

▪ Practices and resources that might have to be used or purchased to 
help care for and keep the student healthy into the future 

▪ Strategies that could have been used to keep this student safe 
initially 

▪ A poster related to the situation that reminds students of safety 

The exhibit should include images and/or video that relate to the 
situation, level of spinal cord injury, strategies and resources mentioned 
in the exhibit. 

 • Appendix D: Spinal safety – 
Keeping ourselves and others safe 
(Task sheet) 

• Student journal 
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Planning phase Teaching considerations Resources 

Planning 

▪ Students write in their journal their initial ideas for completing their 
exhibit. 

They share these ideas with a peer and then with the whole class. 

Focus questions could include:  

– What situation will you choose? Why? 

– How will you find out the information you need? 

– What support do you need, and from where can you get it? 

 

  

Create a safety poster  

This activity will help students complete their presentation. 

▪ Students create a poster with a key message that relates to one of 
the activities within their presentation.  

Focus questions on the:  

• Key message, including number of words 

• Type face and size 

• Image used, and 

• Use of colour. 

Students may create the poster in electronic or hand-drawn form. 

 

• It is important to show students sample 

posters related to safety. Rather than do an 

open web search with students, it is 

preferable for the teacher to do an initial 

search, choose a selection of age-

appropriate safety images, save them to a 

file and share these with students. 

• Poster creation materials and 
resources (print and /or online) 

• Sample posters 

• Student journal 
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Acting phase 

During the acting phase students implement or present their plan. 

Acting phase Teaching considerations 

Present your plan 

▪ Students show their exhibit and deliver their presentation. 

 

 

• The students might wish to invite parents or other classes to their presentation. 

• The presentation materials should be displayed either in the class or school 
library for others to peruse. 

• Provide feedback to students and encourage students to seek feedback. 

Reflecting phase 

During this phase students reflect on and share their learning. 

Reflecting phase Teaching considerations Resources 

What did I learn?  

▪ Students discuss with a partner what they learned about personal safety 
during the unit. They then form groups of four and share each other's 
learning. They find similarities and differences within their group, and then 
share with the rest of the class. 

Use Appendix E: My learning — What and how I learned to facilitate this 
activity. 

How did I learn? 

▪ Students reflect on how they learned during this unit. Use Appendix E: My 
learning — What and how I learned to facilitate this activity. 

 

Use Appendix F: My learning — Identifying and managing risk to myself and 
Appendix G: My learning — Identifying and managing risk to others to gather 
further evidence from students of their understanding of identifying and 
managing risk. This evidence can be used as part of assessment which will 
assist teachers to make informed judgments of student learning. 

 
 

• Appendix E: My learning — What and how I 
learned 

• Appendix F: My learning — Identifying and 
managing risk to myself 

• Appendix G: My learning — Identifying and 
managing risk to others 
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Use feedback 

Ways to monitor learning 

and assessment 

Teachers meet to collaboratively plan the teaching, learning and assessment to meet the needs of all learners in each unit. 

Teachers create opportunities for discussion about levels of achievement to develop shared understandings; co-mark or cross-mark at 

key points to ensure consistency of judgment; and participate in moderating samples of student work at school or cluster level to reach 

consensus and consistency. 

Feedback to students Teachers strategically plan opportunities and ways to provide ongoing feedback (both written and informal) and encouragement to 

children/students on their strengths and areas for improvement. 

Children/students reflect on and discuss with their teachers or peers what they can do well and what they need to improve. 

▪ What do my students already know?  

▪ What do my students need to learn? 

▪ How do I teach it? 

The aim of giving feedback is to improve learning, to plan what to teach next, and how to teach it. Teachers and students use feedback 
to close the gap between where students are and where they aim to be. 

Giving feedback to 

students 

Feedback to students should relate specifically to the content descriptions, achievement standards and their related learning 

experiences. For students to receive feedback in relation to the content descriptions, they must be made aware of these content 

descriptions in the first instance. 

 

Content descriptions Possible questions to guide feedback to students 

▪ 8.3a Practise and apply strategies to seek 

help for themselves or others. 

• Did/can the student practise strategies to seek help for themselves or others? 

• Did/can the student apply strategies to seek help for themselves or others? 

▪ 8.3b Investigate and select strategies to 

promote health, safety and wellbeing 

• Did/can the student investigate strategies to promote health, safety and 
wellbeing? 

• Did/can the student select strategies to promote health, safety and wellbeing? 

▪ 8.6 Plan and use health practices, behaviours 

and resources to enhance the health, safety 

and wellbeing 

• Did/can the student plan health practices, behaviours and resources to 
enhance the safety of self and others? 

• Did/can the student use health practices, behaviours and resources to 
enhance the safety of self and others? 
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Achievement Standard Possible questions to guide feedback to students 

▪ … They investigate and use strategies and 

practices that enhance their own and others’ 

health and wellbeing 

• Did/can the student investigate strategies and practices that enhance their own 
and others’ wellbeing? 

• Did/can the student use strategies and practices that enhance their own and 
others’ wellbeing? 

▪ … They demonstrate skills to make informed 

decisions and propose and implement actions 

that promote their own and other’s health, 

safety and wellbeing. 

• Did/can the student demonstrate skills to make informed decisions and 
propose and implement actions that promote their own and other’s safety and 
wellbeing? 

Reflection on the unit plan Identify what worked well during and at the end of the unit, including: 

▪ Activities that worked well and why 

▪ Activities that could be improved and how 

▪ Assessment that worked well and why 

▪ Assessment that could be improved and how 

▪ Common student misconceptions that need, or needed, to be clarified 

▪ Differentiation and future student learning needs. 

 

 

 

 

  



20 | Years 7–8 unit overview Australian Curriculum: Health and Physical Education 

Appendix A: The human skeleton 

Label the major bones of the skeleton, including the spine.  

 

 

Notes:  
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Appendix B: Risk and reward 

Which activities are high, medium, low, or no risk? Give a reason for your classification. 

Situation Level of risk Reason 
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Situation Level of risk Reason 

 

  

 

 

  

 

 

 

  

http://previews.123rf.com/images/martinan/martinan0909/martinan090900054/5543865-Young-beautiful-blond-woman-sleeps-in-car-on-back-seat-lifestyle-portrait-Stock-Photo.jpg
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Situation Level of risk Reason 
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Situation Level of risk Reason 
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Appendix C: Peer pressure and safety 

In the situations given below, what are the advantages and disadvantages of peer pressure? 

Situation Good peer pressure Bad peer pressure 

Getting into a car with a driver 

who has been drinking alcohol 

  

Fooling around on a bus while it is 

moving 

  

Climbing a ladder to get a ball off 

the roof 

 

 
 

Diving into a pool   

Having fun at the skate park   

Doubling on a motor bike   

Riding bicycles with friends   
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Give examples of what peer pressure can look like, feel like and sound like. 
 

What does peer pressure look like? What does peer pressure sound like? What does peer pressure feel like? 
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Appendix D: Spinal safety – Keeping ourselves and others safe (Task sheet) 
 

Task: Create an exhibit Planning 

The exhibit must include the following: 

▪ One situation that is potentially unsafe for young people of this age group, 
in this community 

▪ An explanation of why this situation might be dangerous 

▪ A description of an activity that could lead to spinal cord injury in this 
situation 

▪ How peer pressure can help or harm a student’s decision-making in this 
situation 

▪ The risks and rewards for a student in this situation, and how potential risk 
could be minimised 

▪ The personal physical and social consequences for a student who 
damaged their C2 or L (lumbar) vertebra 

▪ The potential consequences for family members of that student 

▪ A possible future life for the student with a C2 or L level spinal cord injury 

▪ Practices and resources that might have to be used or purchased to help 
care for and keep the student healthy into the future 

▪ Strategies that could have been used to keep this student safe initially 

▪ A poster related to the situation that reminds students of safety. 

The exhibit should include images and/or video that relate to the situation, 
level of spinal injury, strategies and resources mentioned in the exhibit. 

You will need to formally present your exhibit to an audience. 

 



28 | Years 7–8 unit overview Australian Curriculum: Health and Physical Education 

 

Appendix E: My learning — What and how I learned 

 

My name: ……………………………………………………………………………………………… Date: …………………… 

Question Response 

WHAT did I 

learn? 

 

 

 

 

 

 

 

HOW did I 

learn? 
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Question Response 

How do I LIKE 

to learn? Why? 

 

 

 

 

 

 

 

 

 

 

How would I like 

to learn in the 

FUTURE? 
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Appendix F: My learning — Identifying and managing risk to myself  

 

My name: ……………………………………………………………………………………………… Date: …………………… 

Identify three situations that could be unsafe for students your age. What strategies would you use to make sure you are safe?  

Situation Strategies 

HOME… 
 

 

 

 

 

 

In, on or near WATER… 
 

 

 

 

 

 

TRANSPORT (car, bus, 

train etc.)… 
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Appendix G: My learning — Identifying and managing risk to others  

 

My name: ……………………………………………………………………………………………… Date: …………………… 

Identify three different situations that could be unsafe for students your age. What strategies would you use to make sure others are safe in 

these situations?  

Situation Strategies 

HOME…  

 

 

 

In, on or near WATER…  

 

 

 

TRANSPORT (car, bus, 

train etc.)… 
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Appendix H: Guide to making judgments 

Learning area: Health and Physical Education – Year 8 

Assessable elements  A B C D E 

Health practices, 

behaviours and 

resources to enhance 

safety. 

 

Identifies and uses a 

range of practices, 

behaviours and 

resources to enhance 

their personal safety in 

multiple situations 

 

Identifies and uses a 

range of practices, 

behaviours and 

resources to enhance 

their personal safety in 

one situation 

Identifies and uses 

some practices, 

behaviours and 

resources to enhance 

their personal safety in 

one situation 

Identifies behaviours 

and resources to 

enhance their personal 

safety in one situation 

Identifies personal behaviours to 

enhance their safety in a familiar 

situation 

Strategies to help 

themselves and others 

keep safe 

 

Makes informed 

decisions to select and 

consistently apply 

appropriate strategies 

for keeping self and 

others safe in variety 

of situations influenced 

by peer pressure 

 

Selects from options 

and applies strategies 

for keeping self and 

others safe in variety 

of situations influenced 

by peer pressure 

Selects and applies 

strategies for keeping 

self and others safe in 

familiar and unfamiliar 

situations 

Identifies and applies 

strategies for keeping 

self and others safe in 

familiar situations 

Identifies and applies limited 

strategies for keeping safe in a 

familiar situation 

 

 


