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Years 3 - 4 unit overview 

Source: Australian Curriculum, Assessment and Reporting Authority (ACARA), Australian Curriculum, version 6.0, Tuesday, 18 February 2014:  
Health and Physical Education for Foundation–10: www.australiancurriculum.edu.au/healthandphysicaleducation  

Provider Unit title Duration of unit 

Spinal Life Australia Being safe while going to, from, and at school 5 weeks 

Unit outline 

Teaching students to understand the concept of personal safety is critical for 
their long-term health and wellbeing. Developing student understanding of this 
concept is best achieved when learning experiences relate to the lives of 
students. 

While students at this age might not appreciate the risks of certain actions and 
behaviours, this unit provides opportunities for teachers to develop student 
awareness of personal and peer-safety through activities that relate to the 
school environment and while travelling to and from school. 

Understanding ▪ Concept of personal safety 

▪ My spine, my responsibility 

▪ Identify classroom situations that can be unsafe 

▪ Identify play-space situations that can be unsafe 

▪ Identify possibly unsafe situations that might 
arise while travelling to and from school 

Planning ▪ Students plan a presentation 

▪ Working cooperatively 

▪ Presentation modes 

▪ Website searches 

▪ Community connections 

▪ Visualising safe and unsafe behaviours 

▪ Different perspectives 

http://www.australiancurriculum.edu.au/healthandphysicaleducation
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SEAT 

A visit from the SEAT program might be used as: 

▪ A stimulus to precede this unit 

▪ Part of the community connection activity within the unit (see p. 14) or  

▪ As a culminating activity. 

Acting ▪ Group presentation 

Reflecting 

 

▪ What have I learnt? 

▪ How have I learnt? 

 

Identify curriculum 

Content descriptions to be taught General capabilities and cross-curriculum priorities 

 Personal, social and community health 

Being healthy, safe and active 

4.3a Describe and apply strategies that can be used in situations that make them feel 
uncomfortable or unsafe. 

Relevant curriculum 

▪ Situations while travelling to and from school 

• Walking 

• Cycling 

• As a passenger in a car 

• As a passenger in a bus/train  

▪ Situations in the playground 

• Playground equipment 

• Types of games 

▪ Situations in the classrooms 

• Using furniture 

• Moving through the classroom 

 Literacy 

• Plan, rehearse and deliver presentations on learning 
area topics, incorporating some learned content and 
appropriate visual and multimodal elements 

 ICT capability 

• Use ICT to generate ideas and plan solutions 

 Critical and creative thinking 

• Draw on prior knowledge and use evidence when 
choosing a course of action or drawing a conclusion 

 Personal and social capability 

• Contribute to and predict the consequences of group 
decisions in a range of situations 

 Intercultural understanding 

• Identify and describe shared perspectives within and 
across various cultural groups 

 Aboriginal and Torres Strait Islander histories and 
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Identify curriculum 

Content descriptions to be taught General capabilities and cross-curriculum priorities 

 Personal, social and community health 

4.6 Describe strategies to make the classroom and playground healthy, safe and active 
spaces. 

Relevant curriculum 

▪ Strategies to make the classroom safer 

• Entering and exiting the classroom 

• Movement through the classroom 

▪ Strategies to make travelling to and from school safer 

• Match strategies to modes of transport to and from school 

▪ Strategies to make the school playground safer 

• relevant to the play spaces of the students 

• include community play spaces where appropriate 

cultures 

• Include situations that relate to the lifestyle of 
Indigenous Australians in remote communities where 
appropriate 

• Presentations may also be developed and delivered in 
Aboriginal and Torres Strait Islander languages 

 

Achievement Standard | Years 3 and 4 | Health and Physical Education 

In this unit, assessment of student learning aligns to the following highlighted components of the Achievement Standard. 

By the end of Year 4, students recognise strategies for managing change. They examine influences that strengthen identities. They investigate how 
emotional responses vary and understand how to interact positively with others in different situations. Students interpret health messages and 
discuss the influences on healthy and safe choices. They understand the benefits of being fit and physically active. They describe the connections they 
have to their community and identify resources locally to support their health, physical activity and safety. 

Students apply strategies for working cooperatively and apply rules fairly. They use decision-making and problem-solving skills to select and 
demonstrate strategies that help them stay safe, healthy and active. They refine fundamental movement skills and movement concepts and strategies 
in different physical activities and to solve movement challenges. They create and perform movement sequences using fundamental movement skills and 
the elements of movement. 
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Relevant prior curriculum Curriculum working towards 

▪ Concepts of personal safety 

▪ Concept of ‘skeleton’ and basic understanding of its parts and function, 
specifically the spine. 

▪ In-depth understanding of personal safety in a range of situations 
related to the lives of students of this age. 

Links to other learning areas 

▪ Science – parts of the body 

Acknowledgements 

Content descriptors, achievement standards and general capabilities are extracts from the Australian Curriculum. These are subject to copyright under the 

Copyright Act 1968 and are owned by the Australian Curriculum, Assessment and Reporting Authority (ACARA) [2014]. 

Disclaimer: ACARA neither endorses nor verifies the accuracy of the information provided and accepts no responsibility for incomplete or inaccurate 
information. In particular, ACARA does not endorse or verify that: 

▪ The content descriptions are solely for a particular year and subject; 

▪ All the content descriptions for that year and subject have been used; and 

▪ The author's material aligns with the Australian Curriculum content descriptions for the relevant year and subject. 

You can find the unaltered and most up-to-date version of this material at www.australiancurriculum.edu.au   

This material is reproduced with the permission of ACARA. 

 
  

file:///C:/Users/Michael/Documents/DATA/Clients/Swan-Ken_Spinal%20Injuries%20Australia/2014/www.australiancurriculum.edu.au
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Assessment Making judgments 

Describe the assessment Assessment date  

 
Refer to Appendix I: 
Guide to making 
judgments 
It is supported by 
Appendix H: Working 
cooperatively checklist. 

Observation 

Students are observed working cooperatively throughout the unit. Share Appendix H: Working 

cooperatively checklist with students. Explain and model the working cooperatively actions and 

behaviours that will be assessed. 

Written and oral evidence 

No formal assessment is included. 

Appendix C: K-W-L chart – Working cooperatively, Appendix E: My learning — What and how I learned, 
Appendix F: My learning — Identifying and managing risk at school, and Appendix G: My learning — 
Identifying and managing risk while travelling provide opportunities to ascertain whether individual 
students can recognise and describe unsafe situations, and select and apply strategies to deal with those 
situations. 

Teachers should supplement this with their own conversations with students, especially where students’ 
written abilities might be a barrier to showing their knowledge effectively. 

 

Formative 
assessment will 
occur during the 
planning, acting and 
reflecting phases of 
this unit. 

Adjustments for needs of learners 

Section 6 of the Disability Standards for Education (the Standards for Curriculum Development, Accreditation and Delivery) state that education providers, 
including class teachers, must take reasonable steps to ensure a course/program is designed to allow any student to participate and experience success in 
learning. 

The Disability Standards for Education 2005 (Cwlth) is available from: www.ag.gov.au   
Select (>) ‘Rights and protection’ from the menu bar across the top; then in the panel on left >Human rights and anti-discrimination >Disability standards for 
education. 

Supporting inclusive practice 

All students should be fully involved in learning activities, and activities should be adjusted or modified as appropriate to incorporate, where possible and 
appropriate, the involvement of students with disabilities. There are a number of strategies for catering for students with disabilities; a key component of these 
strategies is to be sensitive to their feelings and aware of their needs. These strategies apply equally to students with siblings or parents with disabilities.  

Remind students to respectfully consider their attitudes and behaviour during discussions and in situations that refer to students in class and other people: 

▪ Who use wheelchairs 

▪ With visual or auditory impairment 

http://www.ag.gov.au/
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▪ Who are non-English speaking etc. 

Teaching and learning Supportive learning environment 

Understanding phase 

During the understanding phase, students are explicitly taught the content and concepts in the content descriptions.  

The ‘Teaching considerations’ column in the table below lists suggested adjustments to be made to cater for needs of learners. 

Understanding phase — Teaching strategies and learning experiences Teaching considerations Resources 

Concept of personal safety 

▪ Discuss the concept of personal safety by exploring the terms 'personal' and 'safety'. 

Focus questions could include: 

– What is meant by 'safety'? 

– What is meant by 'personal'? 

– What do you have that is personal? 

▪ Students write, draw or describe a personal safety anecdote about a time in their lives 
when their personal safety was a cause of concern for them or their parents/carers. 
They share these anecdotes and compare and contrast their experiences. 

Focus questions could include: 

– Have you ever felt worried about your safety? 

– Why did you feel unsafe? 

– Where did this happen? 

– Who was involved? 

My spine, my responsibility 

▪ Students write or describe a personal safety anecdote related to physical safety that 
could involve injuring a person’s back, neck or spine. 

Focus questions could include: 

– Where is your spine? Why is your spine important? 

 

 

 

 

 

 

• Check student anecdotes 
before having students 
read them or tell them to 
ensure there are no 
sensitive issues. 

 

 

• Some students might have 
to tell their anecdote rather 
than write it, if their writing 
ability limits their 
opportunity to participate. 
 

• Provide visual materials, 
including a skeleton if 
possible, to show the spine. 

 

• Visual materials, 
skeleton 
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Understanding phase — Teaching strategies and learning experiences Teaching considerations Resources 

– What sort of activities can damage a person’s spine? 

▪ Discuss the position and role of bones within the human skeleton. Use posters of 

skeletons or website images to stimulate initial discussion. 

Focus questions could include: 

– How many bones are there in the skeleton? 

– What is the purpose of the skeleton? 

▪ Students label parts of the skeleton, specifically the spine, using Appendix A: The 
human skeleton. Students may write notes from the video on the bottom of the sheet. 

Focus questions could include: 

– Where is your spine? Why is your spine important? 

– What sort of activities can damage a person’s spine? 

  

• This website has an 
interactive skeletal 
diagram which might 
be useful: 
www.innerbody.com/i
mage/skelfov.html  
Appendix A: The 
human skeleton 

 

Identify classroom situations that can be unsafe 

▪ Students identify potentially unsafe situations in their classrooms. Encourage students to 
think of situations related to how they move through the classroom and the use of 
furniture. 

Focus questions could include: 

– What situations in our classroom could be unsafe? Why? How? 

– What situations might be unsafe for students who have vision impairment, or who 
use wheelchairs etc.? 

Place the key points discussed by the students on poster paper. 

Display in the room for later referral. 

 

• Focus students on the 
types of injuries that can 
occur, including back, neck, 
and spinal injuries. 

 

• Poster paper, pens 

• Images of: 

– Children who use 
wheelchairs or have 
visual impairment 

– Human skeleton 

http://www.innerbody.com/image/skelfov.html
http://www.innerbody.com/image/skelfov.html


 

 

10 | Years 3–4 unit overview Australian Curriculum: Health and Physical Education  

Understanding phase — Teaching strategies and learning experiences Teaching considerations Resources 

Identify play-space situations that can be unsafe 

▪ Ask students to identify potentially unsafe situations in their school play-spaces. Encourage 
students to think of situations related to how they move through the spaces, how they use 
the play equipment, and how they interact with their peers in these spaces. 

Focus questions could include: 

– What situations in the playground could be unsafe? Why? How? 

– What situations might be unsafe for students who have vision impairment, auditory 
impairment, or who use wheelchairs, etc.? 

– What types of games can be unsafe if students are not careful? Why? 

Place the key points discussed by the students on poster paper.  

Display in the room for later referral. 

 

• Focus students on the types 
of injuries that can occur, 
including back, neck, spinal 
injuries. 

 

• Poster paper, pens 

• If necessary, images 
of: 

– Children who use 
wheelchairs or with 
visual impairment 

– Human skeleton 

Identify possibly unsafe situations that might arise while travelling to and from school 

▪ Ask students to identify potentially unsafe situations that might arise while they are travelling 
to and from school. Some examples include: 

Car passenger 

• Not wearing seatbelt 

• Not sitting properly in booster seat 

• Driver is texting or looking at their smart phone while driving 

• Driver is looking at and adjusting the satellite navigation system. 

Cycling 

• Not wearing bike helmet properly — e.g. chin strap not fastened 

• Not riding carefully 

• Not following road rules — e.g. not using pedestrian crossings. 

• Peer pressure to do unsafe things. 

Walking to and from school 

• Running across the road in front of traffic 

 

• Focus students on the types 
of injuries that can occur, 
including back, neck, spinal 
injuries. 

• Ensure permission is given 
before taking students for a 
walk outside the school. 

 

• Camera – take 
photographs of places 
that could be unsafe 

• Poster paper, pens 
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Understanding phase — Teaching strategies and learning experiences Teaching considerations Resources 

• Climbing trees without supervision or permission 

• Getting into cars without parent/carer permission 

• Peer pressure to do unsafe things. 

Bus or train passenger 

• Bus driver is texting, looking at or talking on their smart phone 

• Not wearing seat belts when they are available 

• Not entering or exiting the vehicle safely 

• Peer pressure to do unsafe things 

• Moving around the vehicle while it is moving 

• School bags in the aisle (trip hazard). 

Focus questions could include: 

– What situations when you travel to and from school could be unsafe? Why might they be 
unsafe? How can you tell if a situation could become unsafe? 

– What situations might be unsafe for students who have hearing or vision impairment, or 
who use wheelchairs etc.? 

Consider taking students on a walk through and around the school to encourage authentic 
conversations. 

Place the key points discussed by the students on poster paper. Display in the room for 
later referral. 
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Planning phase 

During the planning phase students plan the implementation of a task based on the learning that occurred during the ‘understanding’ phase.  

The planning phase also includes explicit teaching of the skills and processes in the content description. 

Planning phase Teaching considerations Resources 

Students plan a presentation 

▪ In small groups (maximum four), students plan a presentation titled “Do the Right Thing” that: 

• Identifies a potentially unsafe situation in the classroom, the playground or while travelling 
to and from school 

• Describes strategies to make that situation safer 

• Considers the perspectives of students with various abilities and from various cultures. 

The presentation must include: 

• A role-play of the ‘unsafe’ situation 

• Explanations and information related to that situation 

• Identification of local resources that relate to that situation 

• Strategies for preventing that situation from occurring again, and 

• A role-play of the same situation but as a ‘safe’ example. 

The presentation should also include a written response in the form of a poster, PowerPoint, 
brochure etc. 

Refer to Appendix B: Safety presentation task sheet for full details. 

Groups should focus on situations listed on the posters that were developed during the 
discussions in the previous phase. 

To support student planning, the following activities should include explicit teaching where 
appropriate. 

 

• When forming groups, 
consider placing 
students with disabilities 
with peers who are 
supportive. 

• Encourage sharing of 
roles and 
responsibilities within 
each group. 

• Provide feedback to 
students in all groups 
and encourage students 
to seek feedback. 

 

• Appendix B: Safety 
presentation task sheet 
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Planning phase Teaching considerations Resources 

Working cooperatively 

▪ Students complete Appendix C: K-W-L chart – Working cooperatively to outline what they know 
and want to know about working cooperatively. Students share their comments and discuss. 

Students, in small groups, demonstrate situations that show appropriate and inappropriate 
examples of working cooperatively. Peers provide feedback. 

Record examples of working cooperatively on poster paper. 

Ask students to note and celebrate examples of peers working cooperatively over coming 
weeks. 

Students complete the ‘L’ section of the K-W-L chart after a period of time determined by the 
teacher. 

Note: ‘Working cooperatively’ is a requirement of the Achievement Standard. 

 

• Provide feedback to 
students in all groups 
and encourage students 
to seek feedback. 

 

• Appendix C: K-W-L 
chart – Working 
cooperatively 

Presentation modes 

▪ Students practise skills associated with their modes of presentation, which might include: 

• PowerPoint 

• Online brochures, eBooks 

• Written brochures, posters 

• A mixture of the above. 

Allow students time to think about and plan their presentation. 

Focus questions could include: 

– What could you include in your presentation? 

– How could you do the presentation? 

– What roles could each person in the group have? 

– What equipment and materials might you need? 

 

• Provide a variety of 
mode options so that 
students with different 
abilities and skills can 
choose appropriately. 

• Provide feedback to 
students in all groups 
and encourage students 
to seek feedback. 

 

• Teachers, parents, 
caregivers and/or 
students with 
multimedia skills may 
support this activity. 

Website searches 

▪ Visit appropriate websites for students to gather information about safety in a variety of 

• Support students with a 
disability, where 
appropriate, with use of 

• Website links are 
included for each broad 
area in Appendix D: 
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Planning phase Teaching considerations Resources 

situations related to their life. 

Students, in their groups, record key points that they can incorporate into their presentation. 

computers to access 
websites. 

• Provide feedback to 
students in all groups 
and encourage students 
to seek feedback. 

Websites on safety. 
Consider inviting parent 
aides to guide and 
support student use of 
computers. 

 

Community connections 

▪ Students draft and complete a letter inviting local police officers, ambulance officers, community 
safety officers to talk with students about safety at school, and travelling to and from school. 
Students plan questions they could ask each invited guest. 

Consider asking the ambulance officer to give an age-appropriate talk about the parts of the 
spine and the need to care for it. 

Note: A visit by the SEAT program could be included at this point. 

• Provide feedback to 
students in all groups 
and encourage students 
to seek feedback. 

 

Visualising safe and unsafe behaviours  

▪ Students plan and practise role-plays or mimes that demonstrate safety in relation to their 
topic. 

Focus questions could include: 

– What situations relating to your topic could you perform in a mime or role-play? (Example — 
children not putting on seatbelts, or fooling around in a car while the car is moving.) 

– What props could you use when you perform? 

 

• Provide positive 
feedback to all students; 
this should include how 
they could improve their 
actions. 

 

 

Different perspectives 

▪ Students consider their topic from the perspective of a person who uses a wheelchair, or has 
some other disability that makes their use of the area — e.g. beach or park — challenging and 
possibly unsafe.  

▪ Students are to include in their presentation how they could make the chosen area more 
inclusive and safer for others. 

Focus questions could include: 

– If you used a wheelchair could you [play this game] easily? Why? 
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Planning phase Teaching considerations Resources 

– How does a disability influence what physical activities you might choose? 

– How can [your area] be made safer for people with a disability? 

Acting phase 

During the acting phase students implement or present their plan. 

Acting phase  Teaching considerations  Resources 

Group presentation 

▪ Students, in their groups, deliver their presentation. 

 

 

• Before the presentation, ensure all students in the group have 
an active role to suit their abilities. 

• Students might wish to invite parents/carers or other classes to 
their presentation. 

• Presentation materials should be displayed in the class and/or 
school library for others to peruse. 

• Provide feedback to students in all groups and encourage 
students to seek feedback. 

 

 

Reflecting phase  

During this phase students reflect on and share their learning. 

Reflecting phase  Teaching considerations Resources 

What have I learnt? 

▪ Students discuss with a partner what they learned about personal safety during the 
unit. They then form groups of four and share each other's learning. They find 
similarities and differences within their group, then share with the rest of the class.  
Use Appendix E: My learning — What and how I learned to facilitate this activity. 

How have I learnt? 

▪ Students reflect on how they learned during this unit.  

 

• This will be new for most 
students (and teachers) but is 
a necessary part of the 
learning process that improves 
future learning. 

 

• Appendix E: My learning 
— What and how I learned  

• Appendix F: My learning 
— Identifying and 
managing risk at school 

• Appendix G: My learning 
— Identifying and 
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Reflecting phase  Teaching considerations Resources 

Use Appendix E: My learning — What and how I learned to facilitate this activity. 

Use Appendix F: My learning — Identifying and managing risk at school and Appendix G: 
My learning — Identifying and managing risk while travelling to gather further evidence 
from students of their understanding of identifying and managing risk. This evidence can 
be used as part of assessment which will assist teachers to make informed judgments of 
student learning. 

managing risk while 
travelling 

 

 

Use feedback 

Ways to monitor 
learning and 
assessment 

Teachers meet to collaboratively plan the teaching, learning and assessment to meet the needs of all learners in each unit. 

Teachers create opportunities for discussion about levels of achievement to develop shared understandings; co-mark or cross mark 
at key points to ensure consistency of judgments; and participate in moderating samples of student work at school or cluster level to 
reach consensus and consistency. 

Feedback to students Teachers strategically plan opportunities and ways to provide ongoing feedback (both written and informal) and encouragement to 
children/students on their strengths and areas for improvement. 

Children/Students reflect on and discuss with their teachers or peers what they can do well and what they need to improve. 

What do my students already know? What do my students need to learn? 

How do I teach it? 

The aim of feedback is to improve learning and is used to plan what to teach next and how to teach it. 

Teachers and students use feedback to close the gap between where students are and where they aim to be.  

Giving feedback to 
students 

Feedback to students should relate specifically to the content descriptions, achievement standards, and their related learning 
experiences. For students to receive feedback in relation to the content descriptions, they must be aware of these content 
descriptions in the first instance. 

Content descriptions Possible questions to guide feedback to students 

▪ 4.3a Describe and apply strategies that can be used in 
situations that make them feel uncomfortable or unsafe. 

• Did/can the student describe (one or more) strategies that 
can be used in (one or more) situations related to spinal 
safety that make them feel uncomfortable and unsafe? 

• Did/can the student apply (one or more) strategies that can 
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be used in (one or more) situations related to spinal safety 
that make them feel uncomfortable and unsafe? 

▪ 4.6 Describe strategies to make the classroom and 
playground healthy, safe and active spaces. 

• Did/can the student describe (one or more) strategies to make 
the classroom and playground healthy, safe and active 
spaces? 
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 Achievement Standard Questions to guide feedback to students 

▪ … understand how to interact positively with others in 
different situations. 

• Did/can the student understand how to interact positively with 
others in different situations? 

▪ … discuss the influences on healthy and safe choices • Did/can the student discuss the influences on healthy and 
safe choices related to personal safety? 

▪ … identify resources locally to support their health, 
physical activity and safety. 

• Did/can the student identify local resources that can support 
their personal safety, especially with regard to spinal safety? 

▪ … apply strategies for working cooperatively • Did/can the student apply strategies for working cooperatively 
with peers? 

▪ … use decision-making and problem-solving skills to 
select and demonstrate strategies that help them stay 
safe, healthy and active. 

• Did/can the student use decision-making and problem-solving 
skills to select and demonstrate strategies to help them and 
their peers stay safe from spinal cord injury? 

Reflection on the unit 
plan 

Identify what worked well during and at the end of the unit, including: 

• Activities that worked well and why 

• Activities that could be improved and how 

• Assessment that worked well and why 

• Assessment that could be improved and how 

• Common student misconceptions that need, or needed, to be clarified 

• Differentiation and future student learning needs. 
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Label the major bones of the skeleton, including the spine. 

 

Notes: 

Appendix A: The human skeleton 
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Appendix B: Safety presentation task sheet 

Your Do the Right Thing presentation must: 

▪ Identify at least one potentially unsafe situation related to the classroom, the playground, or travelling to and from school 

▪ Describe strategies to make that situation safer 

▪ Consider the perspectives of students with various abilities and from various cultures. 

Your presentation must include: 

▪ A role-play or mime of the unsafe situation 

▪ Explanations and information related to that situation 

▪ Strategies for preventing that situation from occurring again 

▪ A role-play or mime of the same situation but as a ‘safe’ example 

▪ A written response — this could be in the form of a poster, PowerPoint, brochure etc. 

Here are some other ideas you might like to include in your presentation. 

▪ Safety tips 

▪ News clippings 

▪ Websites 

▪ Show and tell 

▪ Pictures and drawings 

▪ Stories you have written 

▪ Board games you have designed 

▪ Safety signs 

▪ Interviews with people who have been affected in the situation you have chosen for your topic. 
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Appendix C: K-W-L chart – Working cooperatively 

What I KNOW  

 

 

 

What I WANT to 

know 
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What I have 

LEARNT 
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Appendix D: Websites on safety 

The following websites include information related to safety. 

Bicycles Bicycle safety 

Department of Transport and Main Roads, Queensland: www.tmr.qld.gov.au/Travel-and-transport/Cycling/Cycling-safety.aspx 

 

State of the road 

Centre for Accident Research and Road Safety: www.carrsq.qut.edu.au/publications/corporate/bicycle_safety_fs.pdf 

 

Bicycle safety for New South Wales: 

www.bicycleinfo.nsw.gov.au/riding_safely/bicycle_safety.html 

 

Streets ahead 

Royal Automobile Club Queensland: 

www.racq.com.au/motoring/roads/road_safety/school_programs/streets_ahead_road_safety_program_for_primary_schools 

General 
child 
safety 

Kidsafe: Child Accident Prevention Foundation of Australia: 

www.kidsafeqld.com.au/school-safety 

 

Passenger 
travel 

Child safety in the car: 

http://www.betterhealth.vic.gov.au/bhcv2/bhcarticles.nsf/pages/Child_safety_in_the_car?open 

 

http://www.tmr.qld.gov.au/Travel-and-transport/Cycling/Cycling-safety.aspx
http://www.carrsq.qut.edu.au/publications/corporate/bicycle_safety_fs.pdf
http://www.bicycleinfo.nsw.gov.au/riding_safely/bicycle_safety.html
http://www.racq.com.au/motoring/roads/road_safety/school_programs/streets_ahead_road_safety_program_for_primary_schools
http://www.kidsafeqld.com.au/school-safety
http://www.betterhealth.vic.gov.au/bhcv2/bhcarticles.nsf/pages/Child_safety_in_the_car?open
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Appendix E: My learning — What and how I learned 

 

My name: ……………………………………………………………………………………………… Date: …………………… 

Question Response 

WHAT did I learn? 
 

 

 

 

 

 

 

 

 

HOW did I learn? 
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Question Response 

How do I LIKE to 

learn? Why? 

 

 

 

 

 

 

 

 

How would I like to 
learn in the 

FUTURE? 
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Appendix F: My learning — Identifying and managing risk at school 

 

My name: ……………………………………………………………………………………………… Date: …………………… 

Identify three situations at school that could be unsafe for students. What strategies would you use to make each situation safer? 

Situation Strategies 
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Appendix G: My learning — Identifying and managing risk while travelling 

Identify three situations that could be unsafe for students when they travel to and from school.  
What strategies would you use to make each situation safer? 

Situation Strategies 

WALKING 

 

 

 

 

 

 

 

 

 

CYCLING 

 

 

 

 

 

 

 

 

As a PASSENGER 
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Appendix H: Working cooperatively checklist 

 

Code (✓+) skill was present to a greater degree  (✓) skill was present 

(✓–) skill was present to a lesser degree (#) lots of support needed 

 Student ID (Place initials in the cell below.) 

Names               

Skill               

Listens to others                
Take turns               
Uses names               
Asks questions               
Shares ideas               
Justifies ideas               
Reports ideas               
Asks for help               
Helps others               
Thinks critically               
Achieves group 

consensus               
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Code (✓+) skill was present to a greater degree  (✓) skill was present 

(✓–) skill was present to a lesser degree (#) lots of support needed 

 Student ID (Place initials in the cell below.) 

Names               

Stays on task               
Finishes task               
Follows directions               
Records ideas               
Stays in group               
Shares material               
Watches time               
Self-motivated               
Enthusiastic               
Willing to take risks               
Creative thinker               
Confident               

Source: www.travelsmart.gov.au/teachers/pubs/activity42mp-cooperativechecklist.pdf 

http://www.travelsmart.gov.au/teachers/pubs/activity42mp-cooperativechecklist.pdf
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Appendix I: Guide to making judgments 

Learning area: Health and Physical Education – Year 4 

Assessable elements A B C D E 

Safe choices 

Describe and apply strategies 
to maintain personal safety 

Use of decision-making and 
problem-solving skills 

Uses a variety of 
decision-making and 
problem-solving skills 
to apply appropriate 
strategies that maintain 
the safety of self and 
others. 

Demonstrates decision-
making processes to 
identify appropriate 
strategies that maintain 
the safety of others. 

Describes and applies 
appropriate strategies 
for a range of situations 
in relation to personal 
safety. 

Applies appropriate 
strategies for a school 
and out-of-school 
situation in relation to 
personal safety. 

Recognises a school and 
out-of-school situation as 
potentially unsafe.  

Working cooperatively 

Identify and apply strategies 
for working cooperatively 

Identifies and applies 
strategies for working 
cooperatively 
consistently and helps 
others to do similar. 

Identifies and applies 
strategies for working 
cooperatively 
consistently. 

Identifies and applies 
strategies for working 
cooperatively regularly. 

Identifies strategies for 
working cooperatively 
and applies 
occasionally. 

Identifies strategies for 
working cooperatively 
but applies sparingly.  

Connecting with the 
community 

Identify community 
connections and local 
resources that support safety 

Identifies a range of 
people in the 
community who help to 
keep us safe. Identifies 
a range of resources 
that can be used to 
support student safety 
in and out of school. 

Identifies a range of 
people in the 
community who help to 
keep us safe. Identifies 
a few resources that 
can be used to support 
student safety in and 
out of school. 

Identifies a few people 
in the community who 
help to keep us safe. 
Identifies a resource 
that can be used to 
support student safety 
in and out of school. 

Identifies a few people 
within the community 
who help to keep us 
safe. Identifies a 
resource that can be 
used to support student 
safety in or out of 
school. 

Identifies a person in the 
community who keep us 
safe. 

 


